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ABSTRACT

This research is conducted to study the relatignéigitween attachment style and negative perfestiomith exam
anxiety of male students. The research method waslation and the samples of this research werf fale
students of high school who suffered from exam eanxi The research tool included Hazen and
Shiver'sattachmentquestionnaire, protectionist goesaire of Najjarian et al. and anxiety questi@me of
Abolghasemi et al. Analyzing the data, correlatamefficient and step-by-step regression analysiewsed. The
correlation efficiency indicated that there is agmificant positive relation between unsecure attaeht
(ambivalent, avoidance) and negative perfectiomigh exam anxiety. There is a significant negatigation
between secure attachment and exam anxietf).(1).Regression analysis showed that unsecure and afabiva
attachment style, unsecureavoidance, securestyld, reegative completion determined 5.43, 3.88, 3114149
percent respectively and totally 23.04 percentahmon variance of exam anxiety of students. Thdtrekthis
research in convergence with research findingsdatti that attachment style (ambivalent, avoidaseeure) and
negative perfectionism has determinant role inghrunt of male students anxiety.
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INTRODUCTION

Undoubtedly living in this complex life brings atlof anxiety and stressfor people in facing witheditening and
stressful situations. These emotions are humarralaeactions facing with psychological pressuiethey are not
in accordance with time and place circumstances iardisturbs natural and normal life, it is evakdtas
abnormality and disorder [1, 2]. Huberty (2010)gmmts that anxiety is in two forms, mood anxiebdattribute
anxiety. Attribute anxiety is always constant armtonic, and it does not depend on a specific evidotvever,
mood anxiety appears in specific situation, andsitally appears by an obvious stimulus. Vayner{dba2012)
believes that one of the modes of manner anxiegxadn anxiety which is common among students thderiines
their educational performance. In fact, exam amgxista kind of mental self-engagement which is #jget by
understating the self and doubt about personal ahatiilities which result in negative recognitiolack of
concentration of senses, unsuitable physical mastiand decrease of educational performance [&idi€s
indicated that about 25 percent of students sufedety [6]. These sets of students, despite hathiegnecessary
information in their studies, cannot remind theilueational knowledge due to exam anxiety [7]. Arji2003)
believes that exam anxiety appearswith stressfolights, increase of heart beats, revealing negatmetions
before and during exam. Inaddition, thisanxiety stmes increases to some extend that not only uses
educational failure but also has a negative effectheir performance, their intelligence growthnfiation of social
and personal identity. In this case, Vayner anddbaf2012) believe that exam anxiety is changed atonstant
feature, and its obvious indication is educatiodainfall. Arefnia et al [8] believe that studeneslucational
downfall is more related to their exam anxiety eatthan their intelligence inefficiency. As exanxiety increase,
their educational performance decreases more. Harali [9], Vainer and Carton (2012) pointed tiotaof factors
including parents, teachers and other importantplee@xpectations, fear of making their family anterfds
disappointed for their weak educational downfdig sense of unbalance in their educational stadi©tner factors
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related to exam anxiety. Attachment style and péideism of studentsare variables which were rédldte exam
anxiety in recent years. Attachment is one of thygchological concepts which was considered by Raihi (1969)
which indicates the deep bond between two peoplen Balbi (1969) believes that attachment has erg@tant
role in adolescent. Gringet al. (2010) defineschitaent as follow: deep emotional bond with ceri@@ople in life
as we interact with them, we feel please, and wkridieved when we are with them in stressfultidary In tort
expanded Balb is theory. He recognized three styfesecure (feeling secure in most cases) avoidélack of
peace in unfamiliar situations or showing intensisnerability in tense situations) and ambivaléhe flexibility
of tendency toward peace source or avoidance ftdprfl®]. One of the variables which correlated wikam
anxiety is perfectionist. Perfectionism is s pesdoattribute which has two positive and negativeeass.
Perfectionism is positive, beneficial, and condfugcthough negative perfectionism is destructiye people who
have negative perfectionism have unreal aims am@aations, they avoid failing strongly, theyarsayed by
others criticism, and they feel constantly unsetikfrom themselves and others [11]. Several stuiidicated that
there is a relation between perfectionism; attactinséyles with exam anxiety such as Chang, BetanGtet al.
[12] showed in their research that there is a figant positive relation between self-centerand atieg
perfectionism with psychological symptoms such xane anxiety, carelessness and educational failtistudents
Choy and Mclnerney studies [13] showed that thedesits who have negative perfectionism have negative
excitement and psychic anxiety before, during ameheafter doing evaluative tasks.Fear of negatiaduation of
others causes that they experience high anxietygdoonducting educational tasks. Also, Reiss, Eaht Aslayi (2009)
showed in their studies that those students whe hiegh and negative perfectionism comparing witds¢hwho have low
perfectionism have more excitement during exam.kihbdaee et al. [14] showed in their studies thatstiadents with
negative perfectionism, in evaluative tasks suchchsol exams have higher anxiety since theirdééailure causes exam
anxiety.Hence, Veins et al. (2012) in their redeavith 172 students demonstrated that neurotiegt@hism is centered on
irrelevant stimulus such as other expectation atting higher score in exam situation, and theyesspce high exam
anxiety. Aboulghasemi [15] stated regarding attastirstyles that the initial attachment relation ing®ortant role in people
anxiety in their next situations .The people whifesuinsecure or ambivalent attachment in theldbbbd ,according to the
mood model-anxiety is revealed as exam anxietynaattabute anxiety. They show more anxiety dudm@m situations.
Hein Shave (1998) pointed in this studies thatetligra significant relation between unsecure atiaoh styles and some
disorders such as depression and anxiety. In aomEdvith these studies, Schmidt et al. [16] ankl Mi] pointed in their
studies that those people who suffer avoidancecurseattachmenthave higher anxiety in differentaitns of life
especially threatening situations.

According to the above research and as attachitye® and perfectionism have determinant roleudesits’ exam anxiety;
this study was conducted to study the relation datvattachment styles and negative perfectionigmmaale students exam
result. Achieving to this aim, thisresearch testield hypothesis: There is a relation between atiaoh styles and
perfectionism with exam anxiety of students.

MATERIALSAND METHODS

Since the main purpose of this research is to dfuelyrelation between attachment styles and perfesth with exam
anxiety of male students, research method is aticel type. In this research, the variables ofchitent styles and
perfectionism is as a predictive variable and e&ariety as criterion variable .Determining the Ifisemple of this research
,the exam anxiety questionnaire was given to 432 stadents of high school in Kelardasht in Mazeana@rovince. It was
clarified that 160 students had exam anxiety. Thka, attachment questionnaire if Hazen and Shi¥e87) and
Perfectionism questionnaire of Najarrian et al0@d0were given to these 160students.Completing thasstionnaires, the
relevant data was extracted and it was assessdtistical program of SPSS.

Attachment questionnaire of Hazen and Shiver (198 questionnaire has 25 questions which eatheofjuestions is
scored in Likert scale (nothing 1 score to very mbicscore). The questions of 1, 35, 7, 11, 12, 94sbkessed secure style,
and the questions of 4, 8, 13, 15, 18, 20 avoidsiyte=and the questions of 2, 6, 9, 10, 16, 1Th@ ambivalent style.

The stability correlationwas reported by the us€anbach alpha for secure, avoidance and ambivstiges 0.74, 0.72,
respectively (reported from Besharat, 2007).

2. Perfectionism questionnaire of Najjarian ef2001): This questionnaire has 27 questions artd gaestion is scaled from
1 to 4.The minimum score of 27 and the maximumessot08. As a person score gets higher, he hasripgrfectionism as
the score between 27 and 57 shows low perfectipiignscore between 54 and 68 average perfecticashihe score
higher than 68 shows high perfectionism. The #alaibrrelation of this questionnaire accordingGmnbach alpha was
reported 0.89 for male students (Quoted from Fataai, 2013).

3. Exam anxiety questionnaire if Abolghasemiet[20]: this questionnaire has 25 questions whickcmred in multiple
choice scale (never=0, sometimes=2, often=3).Timimmim score of this test is zero and the maximuonesis 75. As a
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person gets higher score in a test, he has higher anxiety. The stability co-efficiency of thisegtionnaire was reported by
the use of Cronbach alpha for male students agZDp2

RESULTS

Testing research hypothesis as there is a relbéitween attachment styles and negative perfectionith exam anxiety,
themedium, standard deviation and correlationeoptiedictive and criterion variable were evaluated.

Table 1. Decriptive criterion and correation co-efficiency of sudied variables

Variable Average SD Correlation  Sig
Exam anxiety 64.64 1591 -
Secure attachment style 63.y2 -0.188 0.0009

Unsecure avoidance attachment styfle 7254 0.229 00D.0
Unsecure ambivalent attachment style 2561 0.296 | 0000.
Perfectionism 80.64 0.324 0.0001

As it is demonstrated in table 1 thereis a sigaificpositive correlation between unsecure avoidattzchment
style, unsecure avoidance attachmentstyle, andtimegperfectionism with exam anxiety .there is agatéve

significant correlation between secure attachmemt exam anxiety.In another word, thosestudents wadifter

unsecure avoidance, unsecure ambivalent and negsgivectionism have higher exam anxiety. Alsos¢hstudents
whohave secure attachment style have lower exaretgnyStudying and determining the common varian€e
predictive variables, step-by-step multi-varial#gression analysis was used.

Table 2. The summary of regression model and statistical specification of regression of exam anxiety based on predictive variables

Multi-variable predictive model  CorrelationJR| Statistics F| Sig Beta Sig
Negative perfectionism 0.324 21.49 0.002 0.0 0.000
Unsecure ambivalent style 0.399 15.92 0.000 0,270000.
Avoidance unsecure style 0.445 19.8 0.001 0|23 10.00
Secure attachment style 0.48 23.04 04 -0.02  0.000

As it is indicated in table 2, #ndicates the common variance of each of the ptiedivariables in relation with
criterion variable (exam anxiety) as Bf negative perfectionism, unsecureambivalencelattentstyle, unsecure
avoidance attachment style and secure attachmget ate 10.49, 5.43, 3.88, 3.24 respectively. Typté13.04
percent of common variance of students' exam anxies determined. It is good to indicate that Bedsitive
correlation if negative perfectionism, unsecure amalbnt attachment style, and avoidance unsecusehahent

style and avoidance unsecure have higher examtgnAilso, Negative correlation ¢f indicates that as students
have more secure attachment style, they have kass anxiety.

DISCUSSION

These studies tried to analyze therelation of hitemnt styles and negative perfectionism with examiedy.
Testing the hypothesis of this research and detémmithe common varianceof each of predictive \deis on
criterion variable, first two variables correlatiand then multi-variable regression analysis waaswesd step-by-
step. The correlationof Pierson and multi-variatgigression analysis indicated that each of theigtiree variables
has significant relation with criterion variablejdatotally 23.04 percent of common variance of stid exam
anxiety was determined. The results of this researe in parallel with the findings of Chang et[aR], Coy and
Maclnery [13], Rice et al. [21], Abdolkahdes et[dK], Abolghasemi [15], Skimet et al. [16], andR/17].

Determining the research result, some researcledies/b that students who have negative perfectiotiave higher
tendency toward superiority over others .they liteeslo their jobs without mistake and in the beaywrlhey have
high sensitivity to others criticism. They try ntd show any weakness .they always has stress ter dbeir

weaknesses and hide from others. These peoplenhohave illogical and higher criterion, they trpsessively to
reach to these criterion. If they cannotachievihése criterion, they feel anxious .The perspeaiveerfectionist is
all or nothing. Theybelieve in complete performaiacel them always have high expectations from thiailities.

These people, facing with stressful situationsifim $uch as exam, think about negative and faitegults. This
causes stress and anxiety and it disturbs thetagidual and behavioral performance, In this reglrdst et al. [22]
and Terry-Short et al. [23] relive that perfectgtralways suffer high pressure due to their highesgectations. If
they cannot meet the expectations, self-criticisith blamingappear. When they are in evaluative sitng such as
exam, they have negative thoughts as a small sympmib failure appears. Creating negative thoughtsses
dizziness, increase of heart beat, repetitive réatied, shaking hands and legs, sweating or othegative

excitements. They are covered with full anxietyd @ineir educational performance is disturbed. i§ tiappens in
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several exams and for longer periods in their etitutal life, exam anxiety gradually appears as tantsattribute,
and it causes disorder in educational exams.

Other researchers believe that attachment stykeingrortant factors in exam anxiety of studentsesehgroups of
researchers believe that those children who lankap@ropriate attachmentstyle, or they have unseembivalent
and preventive attachment styles are always argiatiem and nervous. In other words, attachmentstylesponses
and behavioral patterns of students are affectedualents who have unsecure attachment style, thegrare faced
with evaluative situations such as exam, suffeetyxandthey respond disorderly to environment. BR#69,
1988) believe that anxiety and depression moodshwbecur in adolescent dealing with stressful diteations has
relation with their significant and disciplined athment styles which are formed in childhood. Thabe have
unsecure avoidance ambivalent attachment stylam®us sendstressful people in life. When theyfaced with
evaluative situations such as exam, their anxieiy stress increases to disturb their educationgbeance.
Ouwens et al. [24] indicated in their research geture attachment style causes security and sofinegief for
people dealing with life events as people who hidwe this type of attachment, have less anxiety wuéeeling
valuable, dominance over environment and indeperaéeeling. However, those who suffer unsecureclattent
have a lot of challenges in their social dealingd they are always worried about their social Bxdté&ons.Thus,
facing with stressful conditions of evaluation, ythese the method of keeping distance to controliegyand
concern. So, these people feel less intimate iim teétions.In accordance with above research,sééUl] and
Ouwens et al. [24] believe that those who have aunge (avoidance, ambivalent) style, they do nosttrio
themselves and others, they have unreal expectasind they have internal struggle in their persamakactions.
Thus, these people, having internal challengesoitiak interactions, feel anxious and stressful idgalwith
evaluative situations such as exam. Thus, thefopaance is lower than their abilities.

Totally, thisresearch indicates that those who haggative perfectionism and unsecure avoidance \eaheinit
attachment style, in stressful situations such a&ame they have low performance due to their higher
anxiety.Thus,according to the research results samilar findings,and as attachment style and pédeism is
shaped in lower ages, it is recommended to eduedtgiaff and psychotherapists to teach to patentseate secure
attachment style and positive perfectionism to IBeduin their children treatment. Also, workshopssimbe
conducted to relive the negative side effects afeoionism in school cultural programs for all dgmts specially
those who suffer from anxiety.

Limitation and appreciation: The limitation of thissearch is related it the gender of statistioglutation since it is
conducted on male students.It requires more amsalgsits generalization to female students. Theas wot the
possibility of adding the disturbances for religyithe anxiety. Thus according to these limitatioits,s
recommended that in future research a compreheanbiveal group of male and female students areleyen with
psychological interventions to interpret researichlihgs.Finally,we appreciate the cooperation afsth students
attended in this research and educational stafscmloperated in this research.
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